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The LSCI Institute is announcing a new
one-day, field tested course called
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Most teachers are irritated by the
behavior of select, challenging
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students. This is to be expected. Few
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teachers are trained to understand and
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aggressive feelings. Problems develop
when competent teachers stay angry
at a student. When a conflict develops, teachers are less likely to
perceive accurately, think clearly, and reason coherently. Though
competent teachers rarely initiate conflicts with students, they
often keep them alive though their unintended, counter-productive
reactions.
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Turning Down the Heat documents four of the most common reasons
that teachers become counter-aggressive with select students. This
unique training program also offers specific skills to manage conflict
in the classroom. Teachers will learn how to manage their counteraggression when it is manageable, simmering, boiling and even
when it boils over.
Turning Down the Heat is a unique opportunity and the missing piece
of most professional training programs. This course is about you and
not your students. It leads to powerful insights which will change
the way you think and behave when you are angry.
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Register as an LSCI‐certified participant with the LSCI Institute

Welcome to Life Space Crisis Intervention training! As an LSCI‐certified participant, you will learn and demonstrate
competency in an advanced set of skills for reclaiming children and youth involved in self‐defeating patterns of behavior.
You will also be eligible for a free, one‐year online subscription to the Reclaiming Children and Youth Journal.
In order for the LSCI Institute to maintain a database of all of its certified participants and for you to begin to receive the
journal, we ask that you fill in the brief form below and hand it in to your LSCI Trainer(s) prior to the end of the course.
Your completion of the information below will be used in the following two ways ONLY:
1. First, the LSCI Institute will update its database of all of its certified professionals.
a. From time to time, the LSCI Institute may send you news of upcoming trainings or events.
b. In the future, LSCI‐certified professionals may have exclusive access to LSCI‐related training materials
(e.g. new courses, texts), but the LSCI Institute will not sell or share your contact information.
2. Secondly, as a certified LSCI professional, you are entitled to a free, one‐year online subscription to the
Reclaiming Children and Youth Journal. Your e‐mail address will be shared with Reclaiming Youth International,
in order to provide this free subscription.
a. If you do not want to receive the journal, please indicate this to your LSCI Trainer(s).
b. You are still asked to provide your information so that the LSCI Institute has a record of all of its trained
professionals.
When entering your information into our database, you will be assigned the default password LSCI. Though you do not
currently need a password to access the site, future exclusive offers may become available. Assigning and notifying you
of this password now will ensure easier access in the future. Please keep this form with your Participant manual, so that
you will have the password for the future.

------- --------------------------------------------------(Detach here)

First Name: ________________________

Last Name: ________________________

Home Address: ________________________

Home Phone: ________________________

________________________

Home E‐mail: ________________________

Agency Name: ________________________
Agency Address: ______________________
________________________

Agency Phone: ________________________
Agency E‐mail: ________________________
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The content and concepts of this training program
are protected by copyrights and cannot be sold,
given, transferred, or in any manner distributed.
Duplication and/or sharing of any of the materials
is not permitted without prior approval from the
Life Space Crisis Intervention Institute, Inc.

Welcome to Life Space Crisis Intervention
You are about to participate in a training experience
unlike most others. The techniques used in delivering
the skills of LSCI have been developed over decades of
experience and practice with professionals across the
United States, in Europe Canada, and Australia.
You will be challenged and supported, and by the end
of the program, you will have gained walk-away skills
that will serve you well in your work with troubled and
troubling children and youth.
The authors are interested in your feedback and
suggestions, and we invite you to share your comments.
Information can be forwarded through the web site,
www.lsci.org.
We hope you enjoy the training.
Nicholas J. Long
Frank A. Fecser
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LIFE SPACE CRISIS INTERVENTION INSTITUTE
Readings for Five-Day Certification Program
Text: Life Space Crisis Intervention:
Talking with Students in Conflict.

Nicholas J. Long, Mary M. Wood & Frank A. Fecser.
Pro-ed, Austin; 2001.

TEXT

MANUAL

DAY
ONE

Part I: Chapters 1-4

Introduction to LSCI
Study Questions
“The Conflict Cycle” (located
in the Appendix)

DAY
TWO

Part II: Chapters 5-6
P t III
Part
III: Ch
Chapter
t 8

Introduction to LSCI
St d Q
Study
Questions
ti
Red Flag

DAY
THREE

Part III: Chapters 7, 9,
11

Reality Rub
New Tools
Symptom Estrangement

DAY
FOUR

Part III: Chapters 10,
12, 13

Massaging Numb Values
p
of Body
y
Manipulation
Boundaries

DAY
FIVE

No Readings–
Practice,, Practice

Complete Evaluation Form

Note: We understand that most participants will not be able to complete all of
the reading during the five consecutive days of training. We refer you to
these sections as an advance organizer for information presented during
training and for review following your completion of the LSCI course.

CORE COMPETENCIES OF
LIFE SPACE CRISIS INTERVENTION
SELF-RATING GUIDE
Life Space Crisis Intervention is a competency-based certification course. It demands much of its students in
terms of knowledge development and skill practice. In return, it offers a set of competencies that enable
certified practitioners to reach and teach troubled children and youth across an extensive range of problem
situations.
Below, you will find a self-rating guide that lists the most important competencies to be developed during this
course. Please use this guide throughout the training to monitor your own progress. You may find it helpful
both in determining current strengths and identifying ongoing needs for skill development. Be sure to call upon
your LSCI Trainer(s) throughout the course if you identify an area(s) in which you feel you need significant
help.

FOUNDATIONAL SKILLS
Competency
1. Knowledge of the psychological differences
between professionals and youth during periods of
intense stress or conflict
2. Knowledge of how stress and traumatic memories
are stored in the brain
3. Knowledge of the effects of toxic stress on brain
development in early childhood
4. Knowledge of the stages of child development and
how our perceptions are formed
5. Knowledge of defense mechanisms and how they
are used by youth in stress
6. Knowledge of the dynamics of the Conflict Cycle
7. Knowledge of counteraggression and its
destructive impact on helping relationships
8. Knowledge of positive and negative
communication practices (e.g. I messages vs. You
messages, Verbal vs. Nonverbal communication)
9. Knowledge of Interviewing Skills (e.g. Listening,
Attending, Responding, Decoding)

I understand
this
concept(s)

I can apply
this with
youth

I need
ongoing
study

10. Knowledge of the six stages of the LSCI process
11. Knowledge of the LSCI textbook
INTERVIEWING SKILLS
Competency
1. Ability to deescalate youth during periods of
intense stress or conflict
2. Ability to establish an accurate Timeline
3. Ability to determine the central issue of a youth’s
crisis
4. Ability to carry out a Reality Rub Reclaiming
Intervention (Organizing Reality)
5. Ability to carry out a Red Flag Reclaiming
Intervention (Imported Problems) ), including the
Carry In, Carry Over and Tap In types
6. Ability to carry out a New Tools Reclaiming
Intervention (Teaching New Social Skills)
7. Ability to carry out a Symptom Estrangement
Reclaiming Intervention (Justifying Harmful
Behavior)
8. Ability to carry out a Massaging Numb Values
Reclaiming Intervention (Building Values for SelfControl)
9. Ability to carry out a Manipulation of Body
Boundaries Reclaiming Intervention (Exposing
Personal Exploitation) including the False Friendship
and Set Up types

I understand
this skill

I can apply
this with
youth

I need
ongoing
practice

Course Introduction

Life Space Crisis Intervention
Three Possible Outcomes of a Crisis
Staff‐
St ff Child Relationship
R l ti hi Improved
I
d

Staff‐ Child Relationship
Unchanged

Staff‐ Child Relationship Damaged

Life Space Crisis Intervention
Three Possible Outcomes of a Crisis
If managed well, crisis can
b
become
an opportunity
t it ffor
positive change.
LSCI can help an adult take a
bad situation and make
something good of it.
LSCI can help the student and
the staff build a relationship
based on trust which leads to
changes in perceptions,
feelings, and behaviors.
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The skills of
Life Space Crisis
Intervention
are important
because the acts of
violence by children
and youth are not by
appointments.

Life Space Crisis Intervention
A therapeutic skill
that enables us to
make the best out of
a stressful student
incident when we get
the worst of it.
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Anna Freud

Sigmund Freud

Fritz Redl

David Wineman
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William Morse

Nicholas Long
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The Six Reclaiming Interventions
Red Flag:
Imported Problems

Symptom Estrangement
Justifying Harmful Behavior

Red Flag:
Errors in Perception

Massaging Numb Values
Behavior Driven by Guilt

New Tools:
Poor Social Skills

Manipulation of Body Boundaries
Exploitation of Peers

Red Flag
Stress in a person‘s life space is
carried to another setting where
it sparks conflict.

•

Over‐react to normal rules and procedures with
emotional outbursts

•

Attempt to create a no‐win situation by engaging
staff in a power struggle which ultimately results in
more rejection and feelings of alienation.
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Reality Rub
Distorted perceptions and thinking
errors lead to chronic emotional
and behavioral problems
1.

Have blocked perceptions of reality due to intense feelings

2.

Misperceive reality due to triggering of personal emotional
sensitivities

3.

Have a restricted perception of reality due to perseveration on
a single event leading to the crisis

4.

Privately reconstruct their own reality as events are
interpreted through rigid perceptual filters derived from
personal history

5.

Manipulate reality to test limits

New Tools
Problems are caused by an
i d
inadequacy
i social
in
i l skills
kill and
d
self‐management competencies

1. Has the correct attitude and behaviors but lacks the
appropriate social skills to be successful
2. Experiences confusion, frustration or shame by the
failures experienced
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Symptom Estrangement
Person may be comfortable with
bullying or delinquent behavior
and show little conscience

My way or
the highway.

1.

Do not seem motivated to change.

2.

Justify their verbally and physically aggressive
behavior.

3.

Perceive themselves as victims and respond
aggressively

4.

Receive secondary pleasure from the pain they cause
to others

5.

Appear to be very comfortable in their approach

Massaging Numb Values
Feelings of worthlessness, guilt
and lack of self‐respect result in
self
self‐destructive
destructive acting
acting‐out
out
1.

Act out impulsively, then feel guilty about their behavior.

2.

Are burdened by intense feelings of remorse, shame, or
inadequacy and seek additional punishment to cleanse their
guilt

3.

Internalize their anger and assume responsibility for all that
goes wrong in their life

4.

Make self‐abusive statements and may engage in self‐injurious
behaviors
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Manipulation of Body Boundaries
Youth entangled in destructive peer
relationships are vulnerable to
manipulation

1. A naïve student has been set up by a false friend or a
manipulating peer and doesn’t see it
2 A neglected,
2.
l t d iisolated,
l t d or loner
l
student
t d td
develops
l
a self‐
lf
defeating & false friendship with an exploitive classmate
3. A manipulative student takes pleasure in taking advantage
of vulnerable peers.

The children of today are too much
in love with living. They have
terrible manners, mock authority,
and have no respect for their
elders. . . . I can only fear what kind
of awful creatures they will
become.
become
‐‐Socrates
369 B.C.
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Introduction to LSCI
Coursefrom
Objectives
You will learn
this course:
You will learn:
1. How stressful and traumatic memories
are stored in the brain
2. The importance of learning how to
p
feelings
g through
g language
g g
express
3. Unconscious forces that protect us from
overwhelming stress
4. The dynamics of conflict

Introduction to LSCI
You will learn:
5. The importance of creating a sense of safety
6. How to listen to young people in stress
7. How to drain off a young person’s intense
emotions
8. How to help a young person express
thoughts and feelings about a stressful
event
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Introduction to LSCI
You will learn:
9.
develop
9 How
H to d
l a good
d Timeline
Ti li
10.How to apply all of these skills in the Red Flag
Reclaiming Intervention
11.The importance of changing our approach as
adults towards responding more supportively
and effectively to troubled children.

Summary
1. LSCI is a verbal strategy that helps adults work with
children and youth to build a trusting relationship which
leads to real changes in overcoming self‐defeating
patterns and learning to make better choices in life.
2. LSCI is a psycho‐educational strategy that traces its roots
to the work of such professionals as Bill Morse, David
Wineman, Fritz Redl, and even Anna Freud.
3. The skills of LSCI can be used to address six of the most
common patterns of self‐defeating behavior.
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Differences in
Psychological Worlds:
Children in Stress &
Helping Adults
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The Difference in Psychological Worlds
between a Student in Stress and a Helping Adult
Staff Reactions

Student Reactions

Perceptions

Diverse
Multi‐dimensional

Concrete
One‐dimensional

Thoughts

Logical
Cognitively‐Based

Illogical
Omnipotent
Irrational
Cognitive Traps

Feelings

Accepts &
controls

Flooded
Explosive

Behaviors

Accepts responsibility for
behavior

Does not accept
responsibility for behavior

13

LSCI Institute
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What is interesting
about this photo of
a vase?

Notice that you can
see only one image
at a time.

One image is always
the foreground, the
other, the
background.
LSCI Institute
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The Difference in Psychological Worlds
between a Student in Stress and a Helping Adult
Staff Reactions

Student Reactions

Perceptions

Diverse
Multi‐dimensional

Concrete
One‐dimensional

Thoughts

Logical
Cognitively‐Based

Illogical
Omnipotent
Irrational
Cognitive Trap

Feelings

Accepts &
controls

Flooded
Explosive

Behaviors

Accepts responsibility for
behavior

Does not accept
responsibility for behavior

Summary
1. LSCI takes into account key differences in the psychological
worlds of helping adults and students in stress .
2. Kids are often concrete in their perceptions. Under stress, they
have difficulty considering things from alternate points of view.
3. In stressful situations, a child’s thinking may become illogical.
LSCI helps kids challenge their irrational beliefs and illogical
thinking.
4. In a crisis, kids can become explosive and flooded by their
feelings. Helping adults can show kids how to accept and control
overwhelming emotions.
5. For some kids, accepting responsibility for behavior is like
admitting failure. It is a painful process and one that benefits
from adult support.
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The Brain:
Stress & Memory
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The Brainstem

The Limbic System

17

The Neocortex

Types of Stress
Positive Stress
• Adverse experiences that are short‐lived
• Part of the normal developmental process

Tolerable Stress
• More intense but relatively short‐lived
• With adequate support, unlikely to cause long‐term problems

Toxic Stress
• Sustained adversity
• Children are unable to manage toxic stress by themselves
• Can lead to permanent changes in brain development
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p
1. Impairs
connection of brain circuits and in extreme cases,,
results in smaller brain development.
2. May cause development of low threshold for stress, resulting in
over‐reactivity (chronic hyperarousal).
3. High levels of stress hormones, including cortisol, can suppress
body’s immune response.
4. Sustained high levels of cortisol can damage the hippocampus,
responsible for learning and memory. Cognitive deficits can
continue into adulthood.

Summary
1. The brain stem is responsible for survival functions, such as
heart rate and respiration. “State”
State memories are stored in the
brain stem and can be triggered during periods of stress (e.g.
why your heart beats faster when you are nervous).
2. The limbic system is the emotion center of the brain. It plays the
major role in the body’s response to stress. “Sensory” memories
are stored in the limbic system. This part of the brain has no
language.
3. The limbic system houses the Amygdala, which is responsible for
the fight, flight, or freeze reaction.
4. The neocortex is the executive functioning center of the brain,
where planning, problem‐solving, reasoning, and abstract
thought all take place. This is also the storage area for facts,
figures, dates, numbers, etc.
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Trauma�Informed�Care�&�
Summary (continued)
The�Reclaiming�Interventions
5. •TheIt�is�important�for�the�adult�to�recognize�that�kids’�
memories of a child who lives in chronic stress, or who
behavior�are�re�
repetitive
patternsareofstored
self ddestructive
are re
has
suffered
largely
limbic
h repetitive�patterns�of�self�destructive
ff d trauma,
l
l in
i the
hbehavior
li bi system,
enactments�of�their�neglect�or�abuse.��
where
there is no language. Without language and the
ability to “time stamp” a troubling event, the difficult
are always live andand�internalizers,�our�goal�is�
playing in the background.
•memories
With�both�externalizers

the�same:�tohelpbringlanguage(e.g.cognitive

6. These kids operate at a constantly high state of arousal—at
) levels‐‐and
control)toemotion.
toxic stress levels
and experience many events in their
environment as safety threats and emotional triggers.

• When�we�equip�kids�to�control�their�thoughts�and�

7. Thefeelings,�we�give�them�skills�to�successfully�manage�
goal of LSCI is to bring language to emotion—to
interrupt
repetitive trauma and crisis re‐enactment
their�behavior.�
patterns.

NOTES:
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Stages of
Child Development:
How Our Perceptions are Formed
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Stages of Child Development

NOTES:
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Developmental Stage

Existential Question

Irrational Belief if Not
Resolved

Abandonment

Is the world a safe place?

Inadequacy

Can I measure up to my parents’
expectations?

I’ll never measure up, so why try?

Guilt

Can I measure up to my own
expectations?

I’m no good so I deserve to be
punished!

Conflict

Can I measure up to my peers’
expectations?

I’m an outcast so screw them all!

Identity

Do I have what it take to be the kind of
adult I want to be?

I don’t have what it takes to make
it; I’m lost!

I can’t trust anyone but myself—
I’ll do whatever it takes to meet
my needs!

LSCI Institute

Developmental Anxieties & Stress
Stage 1: Abandonment

Is the world a safe place?
Reality Stress

Physical Stress

Will someone care for me?

Comforted, held, and kept
warm, dry & full
vs.
Lacking nurturing touch, and
left cold, wet, hungry

Will my basic needs be met?
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Developmental Anxieties & Stress
Stage 2: Inadequacy
Can I measure up to my parents’ expectations?

Reality Stress

Physical Stress

I can’t seem to do anything
quite right.

Complete dependence on
caregivers for nutrition, rest,
exercise, hygiene

Developmental Anxieties & Stress
Stage 3: Guilt
Can I measure up to my own expectations?

Reality Stress

Physical Stress

Compared to others, my
weaknesses and failures
become realities.

Conforming to the demands of
school: sitting still, managing
bodily demands
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Developmental Anxieties & Stress
Stage 4: Conflict
Can I measure up to my peers’ expectations?

Reality Stress

Physical Stress

I must compete for
acceptance.

Hormones, growth, body type,
personal appearance

Developmental Anxieties & Stress
Stage 5: Identity
Do I have what it takes to make it as a
self‐sufficient adult?
Reality Stress

Physical Stress

Intellect, finances,
opportunities, expectations,
uncertainties

Adjustment: demands of
work, school, independence
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Summary
1. Achild’sperceptionsandbeliefsabouttheworldareheavily
influencedbyhowtheexistentialquestionsofeach
influenced by how the existential questions of each
developmentalstageareresolved.
2. Theperceptionsachildformsfromhisearlieststagescan
becometheoperatingprinciplesthatdrivethewayhe
approacheslife.
3.

Stage

ExistentialQuestion

Abandonment Istheworldasafeplace?
Inadequacy

CanImeasureuptomyparents’expectations?

Guilt

CanImeasureuptomyownexpectations?

Conflict

CanImeasureuptomypeers’expectations?

Identity

DoIhavewhatittakestomakeitasaselfͲsufficientadult?

NOTES:
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How Children & Youth
Manage Intense Emotions
Under Stress
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TypesofMemory
ImplicitMemory
•
•
•

Associatedwithstressandtrauma
Storedinthelimbicsystem
Sensory,notlanguageͲbased

ExplicitMemory
•
•
•

Availabletolanguage
Wethinkabouttheminwords
Howwethinkabouttheminfluenceshowwefeel

NOTES:
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WE HAVE CHOICES IN HOW
FEELINGS ARE EXPRESSED
• Perceptions drive
thoughts
• Thoughts drive
feelings
• Feelings drive
behaviors
LSCI Institute

Three Choices in Managing Personal Feelings

• Act them out
• Deny and defend
• Accept and own

LSCI Institute
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Most troubled
students are not
motivated to seek
self‐improvement
programs, but to
seek ways of
justifying their
faulty thinking.

Denial
Rationalization
Projection

Sub
bstitution

Escape

D
Denial

Seven Defense Mechanisms

Displacement
Sublimation

Conversion
Regression
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Summary
1. Implicitmemoryisstoredinthelimbicsystem.Itisthekindof
memoryassociatedwithstressandtrauma.Implicitmemoryis
memory associated with stress and trauma. Implicit memory is
sensory,andnotlanguageͲbased.
2. ExplicitmemoriesarelanguageͲbased.Wecanthinkaboutthese
memoriesinwordsandhowwethinkaboutthesememories
leadstohowwefeelaboutthem.
3. OneofthegoalsofLSCIistomove“raw”memoriesand
thoughtsformthepartofthebrainthatdoesn’thavelanguage
h
h f
h
f h b i h d
’ h
l
tothepartofthebrainthatdoes,sothatkidscometorealize
theyhavechoicesinthewaytheyexpresstheirfeelings.
4. Wehavethreechoiceswhenitcomestoexpressingourfeelings:
wecanactthemout,denyanddefendthem,oracceptandown
them.

NOTES:
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Language & Thinking
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Types of Memory
Implicit Memory
•
•
•

Associated with stress and trauma
Stored in the limbic system
Sensory, not language‐based

Explicit Memory
•
•
•

Available to language
We can think about them in words
How we think about them influences how we feel

COGNITIVE THEORY
• Stream of Consciousness:
Continuous flow of observation and thought in the
present.

• Perceptual Set:
Fundamental beliefs based on personal history.

• Active Self‐Talk:
Conscious internal dialogue filtered by the
Perceptual Set.
LSCI Institute
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Stream of Consciousness
Kids may be wordless, but they are never
thoughtless.
They are flooded with “consciousness.”
Kids may become confused or silent as they sort
through their many thoughts in search of an
acceptable response.

Perceptual Set
• Pre‐disposed mindsets (beliefs based on personal
experience) influence the stream of consciousness.
consciousness
• All experiences are filtered through our Perceptual Set
and shape our feeling about events:
•
•
•
•
•

Reading aloud
Running
R
i a mile
il
Doing a math problem
Socializing during lunch
Any everyday event

LSCI Institute
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Mental Images: (Personal Meaning)

Thoughts
& Ideas

Feelings &
Emotions

•

Reading aloud

•

Running a mile

•

Doing a math problem

•

Socializing during lunch

•

Handling disagreements

•

Accepting correction

Perceptual Set – Your Reality
Subconscious Mind
Memories
Cognitive
Memory
Tags

LSCI Institute

Filter of personal
experiences
and cultural meanings

Affective
Memory
Tags

• They will not
remember what
we said.
• They will not even
remember what
we did.
• But they will never
forget how we
made them feel.

Maya Angelou

LSCI Institute
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Tags can be change
ed

Everyday Events

Active Self‐Talk
• Our Perceptual Set triggers an
interpretation of an event and
influences what we say to
ourselves; our internal dialogue.
S lf lk generates associated
i d
• Self‐talk
feelings; it’s not the event which
causes the feeling, it’s how we
think about it.
LSCI Institute

• Some self‐talk is irrational.

It’s not the
eevent
e t which
c
causes the
feeling…

It’s HOW you
think about it.
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Common Irrational Beliefs of Children and Youth
•

I must be good at everything I do (otherwise, I am a failure).

•

Everyone must like me (otherwise,
(otherwise I am a loser).
loser)

•

If people do things I don’t like, they are bad people
(and they must be punished)!

•

Everything must go my way all the time (otherwise, I am unimportant).

•

E
Everyone
must treat me ffairly
i l allll the
h time
i
(because
(b
I am entitled
i l d to iit).
)

•

I never have any control over what happens to me in my life (and therefore I am
not responsible for my problems).

•

When something bad happens to me, I can never forget it (and I must think about
it all the time).

Five Cognitive Traps
• Mental Filter
• Discounting the Positive
• Jumping to Conclusions
• Emotional Reasoning
• “Should” Statements
LSCI Institute
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Cognitive Restructuring
In order to change perceptions and feelings we must
tap into
the
i
h student’s
d ’ self‐talk.
lf lk
• Requires excellent listening skills including:
• Attending skills
• Decoding
g skills
• Responding skills
You can change the student’s self‐talk!
LSCI Institute

People are
di
disturbed
b d not
by things, but
by the view
which they
take of them.
‐‐‐ Epictetus,
1st Century A.D.
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The Use of Cognitive Restructuring with Kids:
Miss Schmidt & The Circus Tickets

Miss Schmidt was planning to take her group of ten 5th/6th grade special education kids to the circus.
Being a program for handicapped kids, she often got a lot of free stuff, including free tickets to things.
On the morning of the trip to the circus, Miss Schmidt came to the awful realization that she never
received the tickets in the mail. She had a bunch of kids excited to go to the circus, but no tickets.
She called the box office and she talked to the woman there who said, “Well, I’m terribly sorry; there
must have been some mistake. Next week we have space available on Wednesday. Would you like to
come then?”
Miss Schmidt said, “Great, but will you please do me a favor? Will you accept a phone call from one of
my students? Don’t let the student know that you and I have already solved this; let the student think
they’re solving it. Would you mind?”
The woman said she would be glad to do that.
Later, the kids came in and Miss Schmidt said, “Okay, everybody, let’s get in a circle for a group
meeting.” The kids were all excited because they thought they were going to go over the rules for going
to the circus.
Miss Schmidt knew a lot about the dynamics of working with groups and one of the things she knew is
that if you’ve got bad news to deliver, you don’t deliver that bad news yourself. You find somebody else
in the group to deliver the bad news.
So she said to the group, “Well, group, I have some really bad news for you this morning.”
Darrell, who’s always looked on the dark side of things, said, “We ain’t goin’, right?”
Miss Schmidt said, “Darrell, that’s right. How did you know?”
All of the students were upset and saying things like, “Oh, rip‐off! That’s not fair. What happened? This
is a lot of bull!” Miss Schmidt said “Yeah, it’s really disappointing.”
Knowing a lot about working with the group, she knew it was important to acknowledge the feeling tone
of the group.
She allowed the kids to express their feelings and aligned herself with them, saying, “Yes, it is
disappointing. I’m disappointed too. Tom, I see you brought your camera. What were you going to
take pictures of?”
Tom said, “I was going to take pictures of the elephants.”
She asked Sally, “Sally, is that a new dress?”
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Sally nodded, “Yeah, my mother got it for me yesterday.”
Miss Schmidt said, “So, we’re all disappointed. What are we going to do? How are we going to solve
this problem?” By purposefully saying this, she put some control into the hands of the kids
The kids said, “Well, let’s buy the tickets.” Bu they knew they had no money.
“Well, let’s ask the principal,” someone suggested.
Miss Schmidt said, “Well, how much will we be asking for?”
The students looked in the newspaper and discovered the tickets were $10 each.
Miss Schmidt said, “Do you think the principal’s going to give us $100?”
The kids agreed that no, he was too cheap.
Next, the kids considered a bake sale and a car wash‐‐the usual ways kids extort money from staff.
They figured out how long it would take them to earn $100 from a bake sale and a car wash. And they
decided it would take too long. One kid came up with the idea to call the circus and see if they could get
free tickets for another day. Everybody thought that was a wonderful idea.
Miss Schmidt said, “Okay, well, who’s going to call?”
The kids said, “Well, you are. You’re the teacher. You should be making the call.”
Miss Schmidt said, “Well, the person at the box office and I didn’t have a very positive interchange this
morning. I was pretty mad when I found out they didn’t send the tickets. So if I call, I don’t think they’re
going to be real happy to talk to me. Somebody else is going to have to do it.”
Darrell says, “Yeah, well, give me the phone. I’ll call ‘em and I’ll tell ‘em we need those free tickets.”
The rest of the group says, “No, no, we need somebody who’s going to be patient.”
They decided to have Mary call because she was very mature and could handle the call. All of the kids
went down to the counselor’s office where there was a phone with a speaker. Miss Schmidt brought
her lesson plan book with her. They helped Mary practice what she would say.
Mary made the call and said, “This is Mary from Miss Schmidt’s class. There was a misunderstanding
and we didn’t get the tickets for the circus today and I’m just wondering if there’s an opportunity for us
to have another time to go to the circus for free. The woman said, “Well, you know, the circus is very
popular. I’ll have to put you on hold and see if we have any openings.”
The suspense was building and the kids were saying, “If she says no, ask her for half price.”
The woman came back and said, “Well, it just so happens that next Wednesday at 10 in the morning I
have exactly 10 tickets to the circus and they’re yours if you can use them.”
The kids all looked at Miss Schmidt, who opened her lesson plan book and said, “Oh, we’ve got reading,
math and science. We can’t possibly go next Wednesday.”
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One of the kids says, “Well, since we’re not going today, can’t we do that stuff now?”
Miss Schmidt said, “Well, group, what do you think? Do you want to do it now?”
They said, “Yeah, yeah, yeah!”
Miss Schmidt said, “Okay, Mary, tell her we’ll take the tickets.”
Mary concluded the conversation and everybody goes back to their room, all excited about going to the
circus next week and ready to do their reading.
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What kids
believe about
themselves is
more important
in determining
their behavior
than any facts
about them.

Summary
1. Stream of consciousness refers to the continuous flow of
thoughts going through our minds.
minds It is our awareness of what is
happening in the moment and is always ongoing.
2. Our perceptual set is our fundamental beliefs about the world,
based on our life histories. All of our experiences are filtered
through our perceptual set.
3. Active self‐talk is the constant internal dialogue we have with
p
p
set. What
ourselves. It is heavilyy influenced byy our perceptual
we say to ourselves generates how we think.
4. It’s not the event that causes the feeling; it’s how we think about
it.
5. LSCI uses this understanding of the link between perceptions,
thoughts, and feelings to help the child create lasting changes in
behavior.
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Trauma�Informed�Care�&�
Summary (continued)
The�Reclaiming�Interventions
• It�is�important�for�the�adult�to�recognize�that�kids’�

6. Under stress, kids often experience irrational self‐talk that drives
behavior�are�re�
repetitive
patterns LSCI
of self
destructive
behavior
are re
self‐defeating
helps
kids examine
and change
selfrepetitive�patterns�of�self�destructive
defeating behavior.
behavior
enactments�of�their�neglect�or�abuse.��
their
irrational self‐talk, in order to bring about real changes in
behavior.

• With�both�externalizers and�internalizers,�our�goal�is�

7. Kids
engage in five rigid patterns of perceiving and thinking
the�same:�tohelpbringlanguage(e.g.cognitive
known as Cognitive Traps. Each of these thinking errors
)
control)toemotion.
contributes to a negative operating mind‐set
mind set and distances the
student from taking responsibility to improve his behavior.

• When�we�equip�kids�to�control�their�thoughts�and�
feelings,�we�give�them�skills�to�successfully�manage�
8. Cognitive
re‐structuring uses good listening, responding,
attending
and decoding skills to change a child’s operating
their�behavior.�
mindset and self‐talk.

NOTES:
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How Stress Can
Drive Behavior
The Conflict Cycle
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Kids in stress create in adults their feelings,

LSCI Institute

and if not trained,
the adults will mirror their behavior.
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THE CONFLICT CYCLE PARADIGM
• A STRESSFUL EVENT occurs which activates a troubled student’s
irrational beliefs.
• These NEGATIVE THOUGHTS determine and trigger feelings.
• FEELINGS, not rational forces, drive inappropriate behaviors.
• Inappropriate BEHAVIORS incite adults.
• Adults take on the student’s feelings and may MIRROR his behaviors.
• This negative adult REACTION increases the student’s stress, escalating
the conflict into a self-defeating power struggle.
• The student’s SELF-FULFILLING PROPHECY (irrational beliefs) is
REINFORCED; the student has no motivation to change thinking or
behavior.

LSCI Institute
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Unbroken,
the Conflict Cycle
spirals into crisis

Stress
Others
Others’
Reaction

Cycle 3
INCIDENT
EXPANDS

Stress

Feelings
&
Anxieties

Behavior
Others’
Reaction

Cycle 2
INCIDENT

St
Stress

Feelings Cycle 3 – The teacher puts
&
the saw away.
Anxieties

Behavior
Others’
Reaction

Cycle 1
EVENT
Behavior

Feelings
&
Anxieties

Cycle 2 – The teacher asks
Trenton to put the saw away
LSCI Institute

Cycle 1 ‐ Trenton breaks the saw blade
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Remember,
during crisis
act like a
thermostat,
h
not like a
thermometer!

“You Messages” which Escalate
the Conflict Cycle
•

Can’t you do anything right?

•

With your attitude you’ll never amount to anything.

•

You are a disappointment to me, your friends, and your family.

•

You apologize immediately!

•

Don’t you dare use that language with me!

•

Why do you have to be so disgusting?

•

You better start acting your age!

•

You have no respect for anyone or anything!

•

You don’t listen to anyone, do you?

•

You never use your head.

•

You’re more trouble than you’re worth.
LSCI Institute
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“I Messages” Are…
• Less likely to provoke more aggression.
aggression
• Less threatening to others.
• A model of honest exchange between people.
• Likely
y to open
p up
p communication
• Helpful in interrupting a power struggle.
• Helpful in releasing adult stress in a healthy way.
LSCI Institute

“You
messages” rob
students of
their dignity.

“I messages” model
healthy coping
behavior and respect.
Students are more
i li d to listen.
inclined
li

Anger,
A
resentment,
and disrespect
are the result.

LSCI Institute
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I've come to the frightening conclusion that I am
the decisive element in the classroom. It's my
personal approach that creates the climate; it's my
daily mood that makes the weather. As a teacher, I
possess a tremendous power to make a child's life
miserable or joyous.
I can be a tool of torture, or an instrument of
inspiration. I can humiliate or humor, hurt or heal.
In all situations, it is my response that decides
whether a crisis will be escalated or
de‐escalated or a child humanized or
de‐humanized.
‐‐Haim Ginott

Summary
1. The Conflict Cycle is LSCI’s major paradigm for understanding the
dynamics of the interactions between students in stress and staff
who work with them.
2. Kids in stress create in adults their feelings and if not trained,
the adults will mirror their behavior.
3. Understanding the Conflict Cycle is the first line of defense
against reinforcing the student's irrational beliefs and self‐
prophecies.
p
fulfillingg p
4. To make a difference, we must do what’s best for the student,
not act on our feelings. In effect, we must act like a thermostat,
not a thermometer.
5. “You messages” fuel conflict cycles.
6. “I Messages,” in contrast, model a healthy way to cope with
stress and build trust between the student and the adult.
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Listening Skills
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The Art of Listening
The path to self‐regulation for troubled children and youth
• Emotions are processed in the right hemisphere, and done so
nonverbally & subconsciously
• Language to communicate about emotions is processed in the left
hemisphere
• Learning to “link” the two hemispheres through interaction with a
caring adult provides the first step towards effectively
understanding and self‐regulating feelings and behaviors
• When kids learn how to communicate positively about their
needs and emotional experiences, they are able to develop
empathy and compassion.

Effective Listening Involves Three Skills
Attending
Responding
Decoding
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Attending Skills
Entering the Dialogue
• Being
B i fully
f ll present with
i h the
h student
d
• Attending to verbal and non‐verbal communication
• Managing counter‐aggression

Deepening the Dialogue
• Remaining fully present
• Being aware of one’s own verbal and non‐verbal
messages to the student.
• Establishing “resonance” with the student, so that he
senses at a subconscious level that you “feel his
feelings.”
LSCI Institute

Verbal & Non‐Verbal Communication
The meaning transmitted from
anyy interaction is the result of:

Facial Expression 55%
Tone of Voice

38%

W d
Words

7%

100% Communication
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Responding Skills
Entering the Dialogue
• Keeping the dialogue going
• Reducing stress
• Remaining non‐judgmental
• Building trust
• Verbal and nonverbal messages MUST be congruent

D
Deepening
i the
h Di
Dialogue
l
• Affirming
• Checking for understanding
• Creating a sense of mutual experience and problem‐
solving.
LSCI Institute

Decoding Skills
Entering the Dialogue
• Searching for the meaning behind the message
• Listening to what is not being said
• Linking emotions to words (left and right hemispheres)
• Helping the student to calm down, feel supported, and
access the frontal lobe or “high road.”

Deepening the Dialogue
• Connecting feeling and behavior
• Adding more meaning
• Leading student to insight
LSCI Institute
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The most
important
listening skill
is to listen to
what is not
being said!

The Art of Decoding
On his first visit to kindergarten, while mother was still with him, Bruce, age five, looked over the
paintings on the wall and asked loudly, “Who made these ugly pictures?”
Mother was embarrassed. She looked at her son disapprovingly and hastened to tell him, “It’s not
nice to call the pictures ugly when they are so pretty.”
The teacher, who understood the meaning of the questions, smiled and said, “In here you don’t have
to paint pretty pictures. You can paint mean pictures if you feel like it.” A big smile appeared on
Bruce’s face, for now he had the answer to his hidden question, “What happens to a boy who doesn’t
paint so well?”
Next Bruce picked up a broken fire engine and asked self-righteously, “Who broke this fire engine?”
Mother answered, “What difference does it make to you who broke it? You don’t know anyone here.”
Bruce was not really interested in names. He wanted to find out what happened to boys
who break toys. Understanding the question, the teacher gave an
appropriate answer. “Toys are for playing. Sometimes they get
broken. It happens.”
Bruce seemed satisfied. His interviewing skill had netted him the
necessary information: “This grownup is pretty nice. She does not
get angry quickly, even when a picture comes out ugly or a toy is
broken. I don’t have to be afraid. It is safe to stay here.” Bruce
waved good-bye to his mother and went over to the teacher
to start his first day in kindergarten.

Between Parent & Child, Haim Ginott, 1958
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Decoding
If you connect a
feeling to a
student’s behavior,
and if the student
accepts it, the
student is less likely
to act out this
feeling in
destructive
behavior.

Listening Skills
LISTENING
SKILLS
Entering the Dialogue
Attending
•
•

Being fully present with the student
Attending to verbal and non‐verbal communication

Responding
•
•
•
•

Keeping the dialogue going
Reducingg stress
Remaining non‐judgmental
Building trust

Decoding
•
•

Searching for the meaning behind the message
Listening to what is not being said

LSCI Institute
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Listening Skills
LISTENING
SKILLS
Deepening the Dialogue
Attending
•
•

Remaining fully present
Being aware of one’s own verbal and non‐verbal messages to the
student.

Responding:
•
•
•

Affirming
Ch ki ffor understanding
Checking
d t di
Creating a sense of mutual problem‐solving.

Decoding:
•
•
•

Connecting feelings and behavior
Adding more meaning
Leading student to insight

LSCI Institute

Summary
1. Learning to link the left and right hemispheres of the brain
through interaction with a caring adult provides the first step
towards understanding and self‐regulating feelings and behavior
2. When we are listening to kids, we are always trying to link
emotions with words
3. It’s difficult for many kids to sit down and dialogue with an adult.
It’s up to the adult to create the right conditions for making a
child feel heard and understood
4. Attending, responding, and decoding skills are critical to
effectively listening to a child and encouraging him to link
emotions and language.
5. Non‐verbal communication is an essential component of good
listening; studies show that the majority of meaning in
communication comes from body language and tone of voice.
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The Structure
of LSCI
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The Six Reclaiming Interventions
Reality Rub
Errors in Perception

Symptom Estrangement
Justifying Harmful Behavior

Red Flag:
Imported Problems

Massaging Numb Values
Behavior Driven by Guilt

New Tools:
Poor Social Skills

Manipulation of Body Boundaries
Exploitation of Peers

Cognitive Map of the Six Stages of LSCI

Stage 2: Timeline
Staff relationship
p skills to obtain and validate the student’s perception
p
p
of the
crisis
Stage 3: Central Issue
Staff diagnostic skills to determine if the crisis represents one of the six LSCI
patterns of self‐defeating behavior

Stage 5: New Skills
Staff empowering skills to teach the student new social skills to overcome his
pattern of self‐defeating behavior
Stage 6: Transfer of Training
Staff consultation and contracting skills to help the student re‐enter the
classroom and to reinforce and generalize new social skills
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Recclaiming Stages

Stage 4: Insight
Staff clinical skills to pursue the student’s specific pattern of self‐defeating
behavior for personal insight and accountability

Diagnosticc Stages

Stage 1: Drain Off
Staff de‐escalating skills to drain off the student’s intense feelings while
controlling one’s counter‐aggressive reactions

Stage 1
1: The Drain Off
Youth Stage

Staff Stage

Staff Skills

Crisis Stage

De‐Escalation Stage

De‐Escalation Skills

I’m upset and out of control!

I need to drain off the youth’s
intense feelings and help him
control his inappropriate
behavior

• Understanding the
dynamics of the Conflict
Cycle
• Listening
• Attending
• Affirming
• Responding
• Decoding

Stage 2: The Timeline
Youth Stage

Staff Stage

Staff Skills

Timeline Stage

Relationship Stage

Interviewing Skills

This is what happened to me
as I remember it.

I need to encourage the youth
to tell his story; to feel heard
and understood.

• Understanding the
dynamics of the Conflict
Cycle

I need to validate the youth’s
perceptions, thoughts and
feelings about the crisis.

• Empathy
• Listening
• Attending
• Affirming
• Responding
• Decoding
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Stage 3: The Central Issue
Youth Stage

Staff Stage

Staff Skills

Central Issue Stage

Diagnostic Stage

Diagnostic Skills

So this is the central issue of
my crisis!

I need to determine:

• Understanding the youth’s
history and current
stressors

1. Is this crisis characteristic of
how
o this
t s yout
youth pe
perceives,
ce es,
thinks, feels, and behaves
during a crisis?
2. Is this crisis best managed by
a short‐term intervention, in
order to get the youth back
into the program?

• Knowing the six LSCI’s and
selecting the right one
• Stating the central issue in
developmentally‐
appropriate language

3. Is this crisis best managed by
using one of the six LSCI’s?

Stage 4: The Insight
Youth Stage

Staff Stage

Staff Skills

Insight Stage

Clinical Stage

Counseling Skills

Now I understand how I
contribute to my crisis and
make it worse
worse.

I need to facilitate the youth’s
insight into his pattern of self‐
defeating behavior

Carrying out the most
appropriate LSCI
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Stage 5: New Skills
Youth Stage

Staff Stage

Staff Skills

New Skills Stage

Empowering Stage

Cognitive & Behavior
Modification Skills

These are the social skills I
need to improve my
i t
interpersonal
l relationships.
l ti hi

I need to teach specific skills
that will help the youth improve
hi self‐concept
his
lf
t and
d
interpersonal relationships

• Pro‐social skills
• Self‐monitoring skills
• Self‐control skills
• Role‐playing skills

Stage 6: Transfer of Training
Youth Stage

Staff Stage

Staff Skills

Transfer of Training Stage

Transfer & Follow‐Up Stage

Transfer & Follow‐Up Skills

This is how I need to behave
to get more of my needs
met when I return to class.

I need to prepare the youth to
return to his program.

• Understanding group
dynamics of the program

I need to reinforce his new
insights and social skills.

• Collaboration with
significant staff
• Assisting co‐workers in
developing positive
reinforcement programs
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Cognitive Map of the Six Stages of LSCI

Stage 2: Timeline
Staff relationship
p skills to obtain and validate the student’s perception
p
p
of the
crisis
Stage 3: Central Issue
Staff diagnostic skills to determine if the crisis represents one of the six LSCI
patterns of self‐defeating behavior

Stage 5: New Skills
Staff empowering skills to teach the student new social skills to overcome his
pattern of self‐defeating behavior
Stage 6: Transfer of Training
Staff consultation and contracting skills to help the student re‐enter the
classroom and to reinforce and generalize new social skills

Recclaiming Stages

Stage 4: Insight
Staff clinical skills to pursue the student’s specific pattern of self‐defeating
behavior for personal insight and accountability

Diagnosticc Stages

Stage 1: Drain Off
Staff de‐escalating skills to drain off the student’s intense feelings while
controlling one’s counter‐aggressive reactions

Summary
1. LSCI includes six Reclaiming Interventions; each of the RI’s
follows the same basic six
six‐stage
stage structure.
structure
2. Drain Off, Timeline, and Central Issue are considered Diagnostic
Stages. The helping adult carries out the stages and then makes
a decision about whether or not to complete a full RI.
3. The six‐stage LSCI process is used when the conflict is
characteristic of the child’s pattern of perceiving, thinking,
f li and
feeling,
db
behaving
h i and
d can help
h l hi
him gain
i insight
i i h iinto his
hi self‐
lf
destructive pattern of behavior.
4. Stage 1 is used to help drain off some of the child’s hyper‐arousal
and get him to a place where he can connect language with
emotion.
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Summary(continued)
5. TheDrainOffstagerequiresgooddeͲescalationskills,abundant
affirmations,andagoodunderstandingoftheConflictCycleso
affirmations and a good understanding of the Conflict Cycle so
thattheadultavoids gettingdrawnintoaconflict
6. IntheTimelinestage,weencouragethechildtotellthestory
fromhispointofviewandgainanunderstandingofhis
perceptionoftheevents
7. IntheInsightstage,weusetheinformationfromtheTimelineto
reͲframethechild’sperceptionoftheissue
p
p
8. RoleͲplayingandrehearsalareimportantinStage5,sothatkids
cantryoutnewskills.
9. ThestagesofLSCIdonotusuallyprogress“neatly”fromone
stagetothenext,butratherflowtogetherandallowflexibilityin
movingbackandforthbetweenstages,asnecessary.

NOTES:
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The
Timeline
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Timeline: The 7 Essential Questions
Where?
When?
h
Target?
Duration?
Frequency?
Intensity?
Contagion?

The Timeline
WHAT HAPPENED?
Where? When? Target? Duration? Frequency? Intensity? Contagion?

WHAT THOUGHTS WENT THROUGH YOUR MIND?
What were you saying to yourself?

HOW DID YOU FEEL?
How strong were your feelings on a scale of 1 – 10?

WHAT DID YOU DO?
How did you show your feelings?

HOW DID OTHERS REACT?
Did the end result of this situation make things better or worse for you?
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Questions to Ask to Obtain a Good Timeline
THOUGHTS

SELF CONCEPT & IRRATIONAL BELIEFS

“What went through your mind?”
STRESS

OTHERS' REACTIONS

Help me understand . . .
What happened?
Where did it happen?
When did it happen?
Who was involved?
How long did it go on?
How tough was it?
How often does it happen?
Were others involved?
(Look for patterns.)

How did the teacher …
other student(s) …
guard … etc. respond?
Then what happened?

BEHAVIOR

You must have had some thoughts
about that.”
“What were you saying to yourself at
this point?”

FEELINGS
How did that make you feel?
On a scale of 1 to 10, how
angry… sad… disappointed…
etc were you?
etc.
(Determine Intensity.)

What did you do when you
were feeling … (so upset)?
How did you show your
feelings?
On a scale of 1 to 10, how
(hard did you hit … loud did
you yell … etc?

Most troubled
students want
to tell their
story but lack
the necessary
skills and trust.
LSCI helps the student and staff build a relationship
based on trust which leads to changes in perceptions,
feelings, and behavior
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Summary
1. Inthe Timelinestage,theadulthelpsthechildrecountthe
eventsofthecrisissituationbyaskingkeyquestions.
events of the crisis situation by asking key questions
2. IntheTimeline,theadultusesthesequenceoftheConflictCycle
tofindoutaboutthechild’suniquesetofperceptions,thoughts,
feelings,andbehaviorsandtolearnaboutothers’rolesinthe
conflict.
3. AdultsusetheTimelinetounderstandthechild’sactiveselfͲtalk
andtounderstandhowheperceivesthings.
4. Mosttroubledstudentswanttotelltheirstorybutlackthe
necessaryskillsandtrust.TheLSCIprocesshelpsachildbuild
trustingrelationshipswithadultsanddevelopskillstobring
languagetohisemotions.

NOTES:
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The Red
Flag
Reclaiming Intervention
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A Red Flag Crisis is
explosive and difficult to
manage because the
student is actively
resistant to help and is
his own worst enemy.
Like a student drowning
emotionally, he uses his
last breath to push his
head underwater.

When you jump in
the water to rescue
a drowning
student, frequently
you end up
struggling with
him.
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Nothing comes
from nothing.

Nothing is so small that it can’t be
blown out of proportion.
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The Red Flag
Reclaiming Intervention
Use with students who:
•

Over‐react to normal rules and procedures with
emotional outbursts

•

Attempt to create a no‐win situation by engaging
staff in a power struggle which ultimately results in
more rejection and feelings of alienation.

Student’s Perception:
“Everybody is against me. No one understands what’s
going on with me and no one cares. I can’t take it!”

Process of the Diagnostic Stages:
1. Recognize that the student’s behavior is different today.
2. De‐escalate self‐defeating behaviors and determine the
source of the intense feelings and behaviors.
3. The adult controls personal counter‐aggressive feelings
toward the student while working through multiple
layers of resistance.
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The Role of Trauma
In a Red Flag Crisis
•

Children who withhold emotional expression until they reach a safe
g
settingg demonstrate a degree
of emotional control not available to
seriously traumatized children.

•

Their fight or flight reaction is under some level of modulation, though it
is likely not conscious.

•

Yet, children who wait to express their anger, resentment, or fear have a
paradoxical problem; the real life struggles that are the source of their
stress require support systems, but their unleashing of abusive or
violent behavior upon “safe” individuals alienates the would‐be
supporters. In that way, the child’s underlying belief that he is unworthy
is validated.

•

The LSCI process helps adults avoid furthering the child’s self‐fulfilling
prophecy and helps him gain self‐awareness and insight into his self‐
destructive pattern.

The Sequence of a Red Flag
Reclaiming Intervention
• The student experiences a stressful situation at home
(
(e.g.
is
i beaten,
b t over stimulated)
ti l t d)
• The experience triggers intense feelings of
helplessness, anger, guilt, etc.
• These feelings are not expressed to the abusive
person for
f fear
f
off retaliation.
li i
• He contains the feelings until he boards the bus or
enters the school building.
LSCI Institute
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The Sequence of a Red Flag
Reclaiming Intervention (continued)
• Rather than ask for help, he acts out his feelings in the
safer environment by creating intense conflict with staff.
staff
• He over‐reacts to normal requests.
• He actually wants to fight with staff.
• His interpretation
p
of interactions is illogical.
g
• He quickly creates massive counter‐aggressive feelings in
staff .
THIS IS THE DYNAMIC OF DISPLACEMENT
LSCI Institute

Outcome Goals:
•

To identify the source of the Red Flag problem:
•
•
•

Carry‐In: Problem occurs early in the day.
Has source in
H
i other
h setting.
i
Carry‐Over: Frustration occurs in one setting (e.g.
classroom) and is carried over and acted out in the next
class.
Tap‐In: Problem occurs during a discussion or task which
triggers personal issue. Student is overwhelmed and acts
out.

•

To identify the dynamics of displacement and to acknowledge
that the problems kids cause are not the causes of their
problems.

•

To practice new ways of managing the thoughts which arouse
intense feelings and drive problem behavior.
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Student’s New Insight:
•

Someone does understand my personal pain
and can read beyond my behavior.

•

I need to talk to staff about my real problems
and not create new ones.

•

I need to stop this self‐defeating pattern of
behavior.

The problems kids
cause are not the
h
causes of their
problems
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Summary
1. TheRedFlagisthemostfrequentlyusedReclaimingIntervention.
2.
2 InaRedFlag
In a Red Flag crisis,thechild:
crisis the child:
• OverͲreactstoaminorrequestwithahugeand
uncharacteristicemotionaloutburst
• TriestoengageanadultinanoͲwinpowerstruggle,resulting
inmorerejectionandalienation
• Displaceshisangerontoanunsuspectingperson
3. Thekeyy tomanagingaRedFlagsituationistheDrainOff.
g g
g
4. Thehelpingadultmustalso:
• Recognizethatthechild’sbehaviorisdifferentthanusual
• Identifythedynamicsofdisplacement
• ControlcounterͲaggressionandavoidgettingcaughtinthe
ConflictCycle
5. Thereare3typesofRedFlagcrises:CarryIn,CarryOver&TapIn

NOTES:
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OUTLINE FOR A SUCCESSFUL RED FLAG CRISIS INTERVENTION
1.

3.

Realize that the student’s behavior is an overreaction to a reasonable staff request. The student
becomes too angry, sad, fearful; but wants to fight with you.
Student will need extensive drain off. Tell yourself to be a thermostat and not a thermometer; i.e.
control counter-aggressive behaviors. Say, I hear how stirred up you are--I can feel your anger, but
your words and behavior don’t tell me why you are so upset. Let’s cool down--take a walk, etc.
Once the student is in control, obtain a Timeline. Determine if the student was:

4.
5.

Look for an Insight Nugget. Provide abundant affirmation.
After the student feels supported, ask:

2.

6.
7.
8.
9.
10.

-------

OK prior to school?
If not, and the crisis happened within the first 45 minutes, consider a Red Flag Carry-In Intervention.
If so, consider a Red Flag Carry Over or a Red Flag Tap-In Intervention.
Was OK prior to returning to your class.
If not, consider a Red Flag Carry-Over Intervention.
If so, consider a Red Flag Tap-In Intervention.

-----

Who are you really mad at?
Who received your anger?
Did he/she really deserve it?
Yet, he/she got your anger.

Teach the concept of Displacement.
Ask, Is this a pattern? Has something like this happened to you before?
If the student acknowledges that this is a pattern, indicate that we’ve learned something very important.
Now, define both his private problem and the problem he created in school.
Involve the appropriate school staff to guarantee his safety and well-being (in cases where outside
agencies must be involved.)
11. Help the student understand that a similar problem may occur again. Instead of creating a new
problem, discover who in the setting the student trusts and can talk to. Help the student select the staff
person with whom he is most comfortable.
12. Address programmatic consequences, if any, for inappropriate behavior.
13. Set up a behavior modification program which will reinforce this new solution to a Red Flag Crisis.

Emotions typically seen in the Drain Off stage:
______________________________________________________________________
____________________________________________________________
Information you need to obtain during the Timeline stage:
______________________________________________________________________
____________________________________________________________
Central Issue:
______________________________________________________________________
____________________________________________________________
Insight:
______________________________________________________________________
____________________________________________________________
New Skills to be taught and modeled:
______________________________________________________________________
____________________________________________________________
Unique considerations during Transfer of Training:
______________________________________________________________________
____________________________________________________________
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Strategies for Red Flag
Drain off
•Student will need extensive drain off. Tell yourself to be a thermostat and not a thermometer; i.e. control counteraggressive behaviors. Say, I hear how stirred up you are--I can feel your anger, but your words and behavior don’t tell
me why you are so upset. Let’s cool down--take a walk, etc.
•Realize that the student’s behavior is an overreaction to a reasonable staff request. The student becomes too angry,
sad, fearful; but wants to fight with you.
•De-escalate intense feelings. This will be difficult as the student wants to keep the conflict going.
•Maintain reassuring communication, acknowledge feelings, use plenty of affirmation
Timeline
• Work backward in time to a point before the stressful event occurred.
• Move forward, discovering how he perceived, thought, felt, and acted.
• Discover his "videotape" of the event.
• Remember the Seven Degrees of Behavior: where, when, target,
duration, intensity, frequency, contagability.
Central Issue
Look for an Insight Nugget that indicates the displacement of feelings
•Carry In: Conflict occurred in another setting, e.g., home or community.
•Carry Over: Conflict occurred in current setting, but not in the current classroom or group.
•Tap In: Event in the current setting triggers emotional baggage.
Insight
•Review the Timeline carefully reconstructing events beginning well before the current crisis took shape.
•When the student reveals the true source of the problem, acknowledge him for sharing it with you. Point out that you
are impressed the student is able to be at school given the nature of the problem.
•After the student feels supported, ask:
-Who are you really mad at?
-Who received your anger?
-Did he/she really deserve it?
•Teach the concept of Displacement.
•Ask, Is this a pattern? Has something like this happened to you before?
•If the student acknowledges that this is a pattern, indicate that we’ve learned something very important.
•Help the student see that by lashing out at friends and helping adults, he is weakening his support system to deal with
the real problem.
•Often the problem appears overwhelming and the student needs some hope
that it can be resolved. Assure the student that there is help and that you will support him.
New Skills
•Help the student understand that a similar problem may occur again. Instead of creating a new problem, discover
who in the setting the student trusts and can talk to. Help the student select the staff person with whom he is most
comfortable.
•Acknowledge that real problems come with intense emotions. Establish a “check-in” procedure with an adult with
whom the student feels comfortable. Consider ways to recognize and check rising anger. Cognitive-behavioral
strategies are useful.
•Set up a behavior modification program which will reinforce this new solution to a Red Flag Crisis.
Transfer of Training
• Prepare the student to join the ongoing activity. Follow up with other staff and begin to strategize how to address the
fundamental issues driving the student’s feelings.
•Address programmatic consequences, if any, for inappropriate behavior.
•Involve the appropriate school staff to guarantee his safety and well-being (in cases where outside agencies must be
involved.)
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Red Flag Reclaiming Intervention
SUMMARY REVIEW
Emotions typically seen in the DRAIN OFF stage:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
Information you need to obtain during the TIMELINE stage:
__________________________________________________________________________
______________________________________________________________________
____
__________________________________________________________________________
CENTRAL ISSUE:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
INSIGHT:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
NEW SKILLS to be taught and modeled:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
Unique considerations during TRANSFER OF TRAINING:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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Life Space Crisis Intervention Training
STUDY GUIDE

Below, please find 67 study questions to guide you through Part 1 of the LSCI Certification. Please use
the information from the presentation, handout, and textbook to mark each statement TRUE or FALSE.
At the conclusion of Part 1 of the training, 50 of these statements, worded exactly as written below, will
appear on the written exam.

True

False

1. LSCI is a verbal strategy that helps adults work with children and youth to
build a trusting relationship which leads to real changes in overcoming self‐
defeating patterns and learning to make better choices in life.

True

False

2. LSCI is a behavioral strategy that was introduced in the 1990’s.

True

False

3. The skills of LSCI address six of the most common patterns of self‐defeating
behavior.

True

False

4. LSCI takes into account key differences in the psychological worlds of helping
adults and students in stress .

True

False

5. Kids are often multi‐dimensional in their perceptions. Under stress, they
have an increased ability to consider things from alternate points of view.

True

False

6. A child’s thinking may become illogical, especially under stressful
circumstances. LSCI helps kids challenge their irrational beliefs and illogical
thinking.

True

False

7. In a crisis, kids can become flooded by their feelings. Helping adults can
teach kids how to accept and control overwhelming emotions.

True

False

8. When stressed out, most kids find it easy to accept responsibility for their
poor behavior, while most helping adults tend to view mistakes as evidence
of failure.

True

False

9. The brain stem is responsible for executive functions such as planning and
problem‐solving.

True

False

10. “State” memories are stored in the brain stem and can be triggered during
periods of stress (e.g. why your heart beats faster when you are nervous).

True

False

11. The limbic system plays the major role in the body’s response to stress.

118

Life Space Crisis Intervention Training
STUDY GUIDE

True

False

12. “Sensory” memories are stored in the limbic system. This part of the brain
has no language.

True

False

13. The neocortex connects the right and left hemispheres of the brain.

True

False

14. The memories of a child who has suffered trauma are stored largely in the
limbic system, where there is no language.

True

False

15. Toxic stress has to do with short‐lived, adverse life situations that are part of
the normal developmental process.

True

False

16. LSCI aims to help kids bring language to emotion.

True

False

17. A child’s perceptions and beliefs about the world are heavily influenced by
how the existential questions of each developmental stage are resolved.

True

False

18. The perceptions a child forms from his earliest stages have very little
influence on the way he approaches life.

True

False

19. Developmental stressors are a normal, natural part of life.

True

False

20. Implicit memory is stored in the limbic system.

True

False

21. Implicit memory is associated with stress and trauma

True

False

22. Implicit memory is language‐based and easy for kids to talk about in words.

True

False

23. How we think about explicit memories leads to how we feel about them.

True

False

24. LSCI seeks to help kids move “raw” memories and thoughts from the part of
the brain that doesn’t have language to the part of the brain that does, so
that they realize they have choices in the ways they express their feelings.

True

False

25. We have only two choices when it comes to managing emotions: we can act
them out or we can accept and own them.

True

False

26. Under intense stress, people sometimes choose to use defense mechanisms
as a way of justifying faulty thinking.

True

False

27. Defense mechanisms serve no healthy purpose. They represent a child’s
way of being stubborn and rejecting adult authority.
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True

False

28. Displacement is a defense mechanism in which a person transfers an
emotional reaction to a substitute when it can’t be directed at the actual
person who caused it.

True

False

29. Rationalization is a defense mechanism that occurs when a person transfers
his inner distress to a physical manifestation.

True

False

30. Kids who internalize stress tend to take their pain out on themselves. Kids
who externalize stress tend to take their pain out on everyone else.

True

False

31. A goal of LSCI training is to learn to recognize kids’ patterns of using defense
mechanisms and to help the kids talk about the patterns, in order to
understand what is driving their behavior.

True

False

32. Stream of consciousness, perceptual set, and self‐talk are the three elements
of cognitive theory.

True

False

33. Stream of consciousness refers our awareness of what is happening in the
moment and is always ongoing.

True

False

34. Our perceptual set influences our active self‐talk.

True

False

35. According to Albert Ellis, events directly cause feelings.

True

False

36. LSCI helps kids examine and change their irrational self‐talk, in order to bring
about real changes in behavior.

True

False

37. The mental filter is the way a child rationalizes non‐violent crimes.

True

False

38. A child calls herself a “loser” because she forgot to buy movie tickets. She
thinks that this mistake means that she is worthless. She is engaging in
emotional reasoning.

True

False

39. Some kids use “should” statements to avoid taking responsibility for their
behavior. E.g. Mrs. Thomas should give me a passing grade even though I
only scored a 50% on the test.
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True

False

40. Cognitive restructuring is the process of telling a child the correct way to
think about something and following up with consequences if he does not
comply with the better way of thinking.

True

False

41. The Conflict Cycle is LSCI’s major paradigm for understanding the dynamics
of the interactions between students in stress and staff who work with them.

True

False

42. Understanding the Conflict Cycle is the first line of defense against
reinforcing the student's irrational beliefs and self‐fulfilling prophecies.

True

False

43. Kids in stress create in adults their feelings. In most conflict situations, it is
helpful for the adult to mirror a child’s behavior.

True

False

44. Statements like, “don’t you dare use that language with me,” model a
healthy way to cope with stress and build trust between the student and the
adult.

True

False

45. Emotions are processed in the right hemisphere of the brain; language is
processed in the left hemisphere

True

False

46. Learning to link the left and right hemispheres of the brain through
interaction with a caring adult provides the first step towards understanding
and self‐regulating feelings and behavior

True

False

47. Most kids in treatment settings find it easy to trust and to talk with an adult.

True

False

48. Studies show that the majority of meaning in communication comes from
the words we choose.

True

False

49. Decoding skills have to do with reading between the lines and listening to
what is not being said.

True

False

50. An adult’s over‐eagerness to help or to jump quickly to a solution can
interfere with effective attending.

True

False

51. A goal of good listening in LSCI is to help the child realize that when he has
angry or overwhelming feelings, he has a choice in how to express them.

True

False

52. LSCI includes six Reclaiming Interventions; each of the RI’s uses a different
interviewing process.

True

False

53. Drain Off, Timeline, and Central Issue are considered Reclaiming Stages.
They are only used in about 20% of LSCI situations.
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True

False

54. The full, six‐stage LSCI process is used when the conflict is characteristic of
the child’s pattern of perceiving, thinking, feeling, and behaving and can help
him gain insight into his self‐destructive pattern of behavior.

True

False

55. Stage 1 is used to help drain off some of the child’s intense emotion so that
he is better able to connect language with emotion.

True

False

56. The Timeline is used to gain an understanding of the student’s perception of
the events.

True

False

57. In the Central Issue stage, we use the information from the Timeline to re‐
frame the child’s perception of the issue.

True

False

58. There is not enough time in an LSCI interview to use role‐play or new skill
rehearsal.

True

False

59. The six stages of LSCI are always completed in a sequential order without
any repetition of stages.

True

False

60. In the Timeline, the adult uses the sequence of the Conflict Cycle to find out
about the child’s unique set of perceptions, thoughts, feelings, and behaviors
and to learn about others’ roles in the conflict.

True

False

61. “Why” questions are the best type of questions to use in the Timeline stage.

True

False

62. Timeline questions are highly scripted. It is important for adults to follow
precise wording and to memorize question sequences.

True

False

63. The Red Flag is the most frequently used Reclaiming Intervention.

True

False

64. In a Red Flag crisis, the child over‐reacts to a minor request and displaces his
anger onto an unsuspecting person.

True

False

65. The Drain Off is usually very brief in a Red Flag situation.

True

False

66. The helping adult should attempt to mirror the intensity of a child’s emotions
in a Red Flag situation.

True

False

67. There are 3 types of Red Flag crises: Carry In, Carry Over & Tap In.
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Certification Course Evaluation Form
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Your feedback is very valuable to us.
We appreciate the time you take to provide us with this data.
Course Date: ________________________
Trainer(s): ________________________

Location:

_____________________

Please circle the number most closely representing your opinion on the following:
Strongly
Disagree

Disagree

Agree

Strongly
Agree

The presentation style of the
trainer(s) was effective

1

2

3

4

The trainer(s) was knowledgeable
about LSCI concepts

1

2

3

4

The trainer(s) was responsive to the
needs of the participants

1

2

3

4

The trainer(s) was well-prepared

1

2

3

4

The sequence of the training was
well organized and logical

1

2

3

4

The video clips were effective

1

2

3

4

The training has equipped me with
important skills for my work

1

2

3

4

I would recommend LSCI training to
my colleagues

1

2

3

4

I found the training facility and
accommodation satisfactory

1

2

3

4

Your additional comments about the Trainer(s):

Life Space Crisis Intervention
Certification Course Evaluation Form
Part 1: Introduction to LSCI
-2-

Please rate how well each course objective was met:
Course Objective

Poor

Good

Excellent

Understand how stressful and traumatic memories
are stored in the brain

1

2

3

Articulate the dynamics of conflict cycles which
lead to self-defeating behavior.

1

2

3

Demonstrate effective de-escalation, decoding,
and counseling strategies for youth in crisis.

1

2

3

Understand how to develop a good Timeline

1

2

3

Demonstrate the ability to apply all of these skills
in the Red Flag Reclaiming Intervention

1

2

3

Understand the importance of changing our
approach as adults towards responding more
supportively and effectively to troubled children.

1

2

3

Understand the importance of learning how to help
kids express feelings through language

1

2

3

(Continue to final page)
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Certification Course Evaluation Form
Part 1: Introduction to LSCI
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Describe the significant learnings you are taking away from this course:

How do you see yourself using the information and skills you’ve attained?

What would you change about this course?

What, if anything, would you like to learn as a follow up to this course?

May we have permission to quote you? Please circle:
YES

NO

Optional (please complete this section if you answered YES to the previous question):
Name: ________________________________________
Title: ________________________________________
Program/Organization: ___________________________

